
Dartmouth Academy English Department – Looking to the Future 

 
Lesson 
 

Learning outcome 
(The following differentiated outcomes equate 
to levels 5, 6 & 7; grades E, D & C  
 
Students will improve their ability to 
read/produce non-fiction texts as 
follows: 

Levelled Learning Outcomes 
(referenced to specific grade criteria 
and examiner’s comments)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  
 

Home learning  

Reading & Speaking &  
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

1 17 April 2012 
 
What do you think the 

future will look 
like? 

As an effective participant, you: 

 WILL make some effective 
contributions.  

 SHOULD take responsibility in the 
group to ensure effective discussion. 

 COULD respond to and interrogate 
what others say. 

  Starter: Teams A & B - What do you think about when you think of the future? 
Main Activity: Introduce the scheme of learning (SoL), emphasising links to GCSE Unit 1, 
and familiarising students with key terminology/ In groups, prepare presentations on their 
visions of the future. 
Reflection: Group presentations/ Praise points for most inventive (without being silly). 
Resources: Key terminology sheet; SoL front cover sheets. 

Find images of the future, 

with reference to the 

environment/global 

warming. (To add to the 

resource pool for the 

reading controlled 

assessment.)   

2 20 April 2012 
 
What are the features 

of a travel 
brochure? 

 
(3 x 25 mins lesson) 

As an independent enquirer, you: 

 WILL give some explanation of 
presentational features. 

 SHOULD comment on how 
organisational features help writers 
develop ideas and effects. 

 COULD explain how the way a text 
is structured supports its purpose. 

  Starter: In pairs, Jot Thoughts: How is non-fiction different from fiction?/ List examples of 
non-fiction texts. 
Main Activity: Teacher models annotating travel brochure page/ Individually, students 
annotate their given brochure page/Complete effects table. 
Reflection: How do the separate features of a travel brochure help it to achieve its 
purpose? 
Resources: Pages from a travel brochure. 

 

3 23 April 2012 
 
Denotation and 

connotation in 
travel brochures 

 
 
 

As an independent enquirer, you: 

 WILL give some explanation of 
presentational features. 

 SHOULD comment on how 
organisational features help writers 
develop ideas and effects. 

 COULD explain how the way a text 
is structured supports its purpose. 

There does need to be 
more focus on the 
difference between 
‘describe’ and 
‘analyse’ - for 
example, candidates 
offered detailed 
descriptions of images 
and presentational 
features without 
explaining what effects 

had been achieved by 
them. 

 Starter: Reduce front page of a travel brochure to the single most important part/phrase. 
Main Activity: Recap meanings of denotation/connotation/ Teacher models how to denote 
and connote images and language in a travel brochure/ Individual student visual analysis. 
Reflection: Student volunteer to pole-bridge annotation of brochure page on the board/ 
Students write definitions of ‘denotation’ and ‘connotation’ in their exercise books. 
Resources: Front page of travel brochure; brochure pages; PowerPoint. 

 

 

 

Assessed home 
learning task set:  

 

Students write five 

PEE(+E) paragraphs in 

answer to Unit 1-style 

reading question on the 

texts they have studied 

so far. 

 

4 23 April 2012 
 
The use of language 

in travel brochures 
 
Assessed home 

learning task set 
 
 

As an independent enquirer, you: 

 WILL suggest possible effects of 
particular words and styles of 
sentences. 

 SHOULD explain – with apt 
terminology – how language is used. 

 COULD explore the effects on the 
reader of particular words and styles 
of sentences. 

  Starter: Individually, students fill in the missing words from an extract from a travel 
brochure/ Compare their own answers to the original choices/ Which are most effective and 
why? 
Main Activity: Teacher models annotation of brochure extract before students do it 
themselves individually/ Students complete T.E.E table in their exercise books. 
Reflection: Students compile a class list of (effective) language features in a travel 
brochure. 
Resources: Cloze extract; extracts from brochures/ PowerPoint 

5 27 April 2012 
 
What are the key 

features of travel 
writing? 

 
Assessed home 

learning task due 
 

As an independent enquirer, you: 

 WILL find most of the key points and 
information in the texts. 

 SHOULD explain the effects on the 
reader of the different features. 

 COULD explain how the way a text 
is structured supports its purpose. 

  Starter: Reassemble text extract putting paragraphs into the correct order. 
Main Activity: Students read extract from the genre and comment on the purpose, 
audience and language/ Provide students with features of the genre; they identify them in 
another extract. 
Reflection: Students comment on the use and effectiveness of the different features. 
Resources: Travel writing extracts (e.g. Bill Bryson, Ewan McGregor). 

 

 

Read the different 

examples of travel writing 

on the blog and explain 

your favourite and least 

favourite ones. 6 27 April 2012 
 

As an independent enquirer, you: 

 WILL choose words to have 

  Starter: Diamond 9 the features of travel writing. 
Main Activity: Students identify examples of humour in given extract/ Rewrite dull extract 



Dartmouth Academy English Department – Looking to the Future 

 
Lesson 
 

Learning outcome 
(The following differentiated outcomes equate 
to levels 5, 6 & 7; grades E, D & C  
 
Students will improve their ability to 
read/produce non-fiction texts as 
follows: 

Levelled Learning Outcomes 
(referenced to specific grade criteria 
and examiner’s comments)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  
 

Home learning  

Reading & Speaking &  
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

How travel writing can 
be entertaining 

particular effects. 

 SHOULD mostly choose words 
carefully so they are right for 
intended effects. 

 COULD choose words to manipulate 
the reader’s response. 

using interesting language features. 
Reflection: Reading of students’ work/ Peer-assess using marking criteria. 
Resources: Diamond 9 slips; extract from travel writing; marking criteria sheets; 
PowerPoint. 

7 1 May 2012 
 
Beginning to write 

your travelogue. 
 
 

As an independent enquirer, you: 

 WILL use apt imaginative detail. 

 SHOULD use a range of stylistic 
devices to achieve effects. 

 COULD use a variety of stylistic 
devices to achieve deliberate effects 
throughout your writing. 

  Starter: Diamond 9 opening passages. 
Main Activity: Students will mind map or bullet point ideas for a travelogue for a journey 
into the future/ Write the opening paragraph using features and language of the genre. 
Reflection: Peer-assess desk buddy’s opening passage using marking criteria. 
Resources: Diamond 9 opening passages; marking criteria. 

Write a travelogue of a 

journey into the future. 

8 4  May 2012 
 
Denotation and 

connotation in 
non-fiction texts 

 
(3 x 25 mins lesson) 

As an independent enquirer, you: 

 WILL give some explanation of 
presentational features. 

 SHOULD comment on how 
organisational features help writers 
develop ideas and effects. 

 COULD explain how the way a text 
is structured supports its purpose. 

There does need to be 
more focus on the 
difference between 
‘describe’ and 
‘analyse’ - for 
example, candidates 
offered detailed 
descriptions of images 
and presentational 
features without 
explaining what effects 
had been achieved by 

them. 

 Starter: Class reading of students’ travelogues. 
Main Activity: Show students the range of non-fiction (global warming) texts for the 
controlled assessment (all on the blog) and explain the skills required/ Recap denotation 
and connotation and model visual analysis/ In pairs, students take turns in analysing a text, 
explaining their thought processes (pole-bridging)/ Add annotations to texts on the 
whiteboard. 
Reflection: Numbered Heads Together: Write down definitions of ‘denotation’ and 
‘connotation’. 
Resources: Examples of non-fiction texts for teacher modelling and student work. 
 

 

9 11 May 2012 
 
The use of language 

in non-fiction texts 
to communicate 
ideas and 
perspective 

 
 

As an independent enquirer, you: 

 WILL suggest possible effects of 
particular words and styles of 
sentences. 

 SHOULD explain – with apt 
terminology – how language is used. 

 COULD explore the effects on the 
reader of particular words and styles 
of sentences. 

Some candidates are 
still including 
comments on their 
own preferences - 
which text they thought 
was ‘best’ or ‘most 

successful’, which is 
not necessary. 

 Starter: Identify writer’s perspective (point of view) and the language used to communicate 
this in a given extract; student must explain their word choices. 
Main Activity: Compare the above with the writer’s perspective in another text; again, look 
for specific words that show this and explain their choices/ Write a PEE(+E) paragraph 
explaining the difference between the texts. 
Reflection: Peer-assess desk buddy’s paragraph using the marking criteria. 
Resources: Extracts from CA texts; marking criteria. 

 

 

 

Write three PEE(+E) 

paragraphs comparing 

different features of the 

two texts from today’s 

lesson. 

10 11 May 2012 
 
Analysing moving 

images 
 

 

As an independent enquirer, you: 

 WILL give some explanation of 
presentational features. 

 SHOULD comment on how 
organisational features help develop 
ideas and effects. 

 COULD explain how the way a 
moving image is structured supports 
its purpose. 

  Starter: Students annotate a still image with comments on use of colour, angle and 
composition/ Comment on the ideas and perspective communicated in the image. 
Main Activity: Watch video clips; students will take notes using observation cards/ Share 
observations with other students to complete notes.  
Reflection: Timed Pair Share: What features of a moving image are most effective in 

putting across the film-maker’s ideas and point of view? 
Resources: Video clips (An Inconvenient Truth, etc.); observation cards. 

11 15 May 2012 
 
How to select 

appropriate 
examples from the 
texts. 

As an independent enquirer, you: 

 WILL find most of the key points and 
information in the texts. 

 SHOULD sum up neatly the main 
points in texts. 

 COULD use precise and relevant 

Comparison is the 
core part of the 
reading question and 
this should underpin all 
other parts of the 
reading response.  

 Starter: Individually, students read given text and comment on the writer’s ideas, 
perspective, audience and purpose/ Students add annotations to the text on the whiteboard. 
Main Activity: Select language, image or presentational features in the text and explain 
their relevance (in a table format – see PowerPoint)/ Write out the information from the table 
to create a PEE paragraph. 
Reflection: How could the PEE paragraph be developed more? 

Annotate two texts and 

prepare your plan for the 

CA question. (NB. Unlike 

in Year 10, annotated 

versions of the texts will 
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Lesson 
 

Learning outcome 
(The following differentiated outcomes equate 
to levels 5, 6 & 7; grades E, D & C  
 
Students will improve their ability to 
read/produce non-fiction texts as 
follows: 

Levelled Learning Outcomes 
(referenced to specific grade criteria 
and examiner’s comments)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  
 

Home learning  

Reading & Speaking &  
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

 evidence to ‘back up’ your views.  
The key to successful 
comparison is the 
selection of two 
comparable texts. 
 
The better candidates 
analysed and 
compared the two 
texts, making a number 
of speculative 
judgements, always 
related back to the 
target audience and 
purpose of the texts. 
 
[You cannot be 
rewarded with a Band 2 
mark if you have not 
made comparisons in 
your answer.] 

Resources: PowerPoint; one of the CA texts for each student. be able to be used in the 

CA.) 

12 18 May 2012 
 
Assessed outcome 

(reading) in 
controlled 
conditions (Pt. 1) 

 
(3 x 25 mins lesson) 

As an independent enquirer, you: 

 WILL bring relevant information 
together from different texts. 

 SHOULD begin to explore layers of 
meaning. 

 COULD explore the effects of 
particular words and styles of 
sentences, as well as other 
presentational features. 

 Starter: Sit silently; put name and candidate number on papers. 
Main Activity: Unit 1 Reading-style task on global warming texts. 
Reflection: What marks do you think you got? How could you have done better with 
hindsight? 
Resources: Students are allowed to use their plans and annotated texts. 

 

13 21 May 2012 
 
Assessed outcome 

(reading) in 
controlled 
conditions (Pt. 2) 

 
 

As an independent enquirer, you: 

 WILL bring relevant information 
together from different texts. 

 SHOULD begin to explore layers of 
meaning. 

 COULD explore the effects of 
particular words and styles of 
sentences, as well as other 
presentational features. 

 Starter: Sit silently; put name and candidate number on papers. 
Main Activity: Unit 1 Reading-style task on global warming texts. 
Reflection: What marks do you think you got? How could you have done better with 
hindsight? 
Resources: Students are allowed to use their plans and annotated texts. 

 

 

 

Write your plan for the 

vlog script. 

14 21 May 2012 
 
What is appropriate 

language and style 
for a message to 
your future self? 

As an independent enquirer, you: 

 WILL find most of the key points and 
information in the texts. 

 SHOULD explain the effects on the 
reader of the different features. 

 COULD explain how the way a text 
is structured supports its purpose. 

  Starter: Jot Thoughts: How would you write a script for a vlog message to your future self? 
Comment on the style, language and content. 
Main Activity: Watch Charlie’s vlog, students taking notes on style, language and content/ 

Is this a good example?/ Compare examples of written transcripts for a vlog and comment 
on their suitability and effectiveness. 
Reflection: Students compile lists of ‘Must Dos’ and ‘Mustn’t Dos’ for writing a vlog script. 
Resources: Dear Future Charlie vlog; vlog transcripts. 

15 25 May 2012 
 
Assessed outcome 

(writing) in 
controlled 
conditions (Pt. 1) 

 

As an independent enquirer, you: 

 WILL choose words to have 
particular effects. 

 SHOULD mostly choose words 
carefully so they are right for 
intended effects. 

 COULD choose words to manipulate 
the reader’s response. 

  Starter:  
Main Activity: Write the script for the message to your future self (min. 500 words). 
Reflection:  
Resources: Students are allowed to use their plans. 

 

 

Prepare prompt cards or 

similar for filming the 

vlog. 

16 25 May 2012 
 
Assessed outcome 

(writing) in 
controlled 
conditions (Pt. 2) 

 

As an independent enquirer, you: 

 WILL choose words to have 
particular effects. 

 SHOULD mostly choose words 
carefully so they are right for 
intended effects. 

 COULD choose words to manipulate 
the reader’s response. 

  Starter:  
Main Activity: Write the script for the message to your future self (min. 500 words). 
Reflection:   
Resources: Students are allowed to use their plans. 

17 29 May 2012 
 
Dear future selves… 
 

As an independent enquirer, you: 

 WILL explain your ideas and feelings 
in some detail. 

 SHOULD effectively organise your 

  Starter:  
Main Activity: Students will be in an ICT room to film their vlogs. They should NOT read 
from their script but instead try to communicate directly with the camera. 
Reflection:  

Think of five items that 

you would choose to put 

in a time capsule to show 

people in 2112 what life 
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Lesson 
 

Learning outcome 
(The following differentiated outcomes equate 
to levels 5, 6 & 7; grades E, D & C  
 
Students will improve their ability to 
read/produce non-fiction texts as 
follows: 

Levelled Learning Outcomes 
(referenced to specific grade criteria 
and examiner’s comments)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  
 

Home learning  

Reading & Speaking &  
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

talk to maintain the listener’s interest. 

 COULD make apt and flexible use of 
language, grammar and non-verbal 
methods of communication.  

Resources: Students should save their vlogs to the English folder in the media drive (look 
for ‘Student video logs’ file). 

was really like in 2012. 

18 1 June 2012 
 
Dialogic discussion 

on items to leave 
in a time capsule 
for 2112. 

 
(3 x 25 mins lesson) 

As an effective participant, you: 

 WILL make some effective 
contributions.  

 SHOULD take responsibility in the 
group to ensure effective discussion. 

 COULD respond to and interrogate 
what others say. 

  Starter: Assess exemplar speaking and listening video using marking criteria/ Discuss what 
makes a good discussion? 
Main Activity: Dialogic debate: What five items should be put in a time capsule (to be 

opened in 2112) to best represent what life is like in 2012? 
Reflection: Self-evaluation of each student’s contribution in the above discussion. 
Resources: Speaking and listening DVD; marking criteria; self-evaluation sheet. 

Student reflection on the 

scheme of learning: 200 

words on the blog. 

 


