
Dartmouth Academy English Department – Unit 3 (Writing about Poetry) 
 
Lesson 
 

Learning outcome (to include a 
PLT objective) 
Students will improve their ability to 
write about poetry as they: 
(The following differentiated outcomes equate 
to grades C, B & A) 

Levelled Learning Outcomes 
(referenced to the examiner’s comments 
from January 2012 & November 2012)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  

 
 

Home learning 

Reading and Speaking & 
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

1. W/b 9 Sep 2013 
 
What makes a good 
poetry essay? 

As an effective participant, you: 

 WILL engage with the discussion 
and make insightful contributions. 

 SHOULD shape the direction of the 
discussions with well-judged 
contributions. 

 COULD take the lead in the 
discussions, managing and 
encouraging the contributions of 
others. 

 Starter: Can you write about poetry? Students put their name in axis graph; to be updated 
throughout scheme of learning. (Exemplar in Staff Shared) 
Main Activity: What makes a good poetry essay? 1) Individually, single words on separate 
Post-Its (as many as you can), then asterisk two or three key ones. 2) Everyone’s Post-Its 
on the wall, then each student takes two (not their own) back to their desk. In pairs, discuss 
the ones you’ve taken. 3) Meanwhile, two students put the remaining Post-Its in categories; 
the rest of the students, when their discussions have ended, each come up with a good 
question to ask the class about what the lesson has covered so far. 4) All Post-Its on the 
wall in their categories, student-led observations and discussion at the wall.  
Reflection: Students pose their questions to the class. Finally, can the class answer the 
question, What makes a good poetry essay? 
Resources: Post-Its (lots of and different colours) 

Film a three minute video 
log about a poetic device 
of your choice. (Be quick: 
the list from which to 
choose will be on a 
shared Google Doc.) 
Students must upload 
their vlog to the English 
Dept. YouTube account.  

2. W/b 9 Sep 2013 
 
Introduction to the 

controlled 
assessment task 
and to 
Lamentations. 

As an effective participant, you: 

 WILL draw ideas together and 
promote effective discussion. 

 SHOULD shape the direction and 
content of discussion with well-
judged contributions. 

 COULD manage discussion and 
keep it going sensitively. 

 Starter: In a large group (or two groups depending on the class-size), each student has a 
single excerpt from an unknown poem (Lamentations). They should talk with each other to 
uncover the events that the poem describes. They are allowed to tell others what their card 
says but they are not allowed to show their card to anyone. They have ten minutes to piece 
the events in the poem together in a cohesive way. 
Main Activity: 1) Introduce the SoL – students will learn how to write about poetry – and the 
CA task. 2) With reference to what they have ascertained in the previous activity, groups 
discuss what themes are explored in the poem. 3) First reading of Lamentations – do the 
students have to revise their ideas and atttitudes towards the poem? What theme(s) does 
the poem explore? What questions are raised by their reading of the poem? 
Reflection: Is Lamentations a poem about patriotism? 
Resources: Two sets of cards with excerpts from the poem; the controlled assessment task 

sheet (on the blog); copies of Lamentations for the students (one each); list of ‘war quotes’ 
on the blog for the home learning task. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall. Inform students of the recital and to prepare. 

Which ‘war quote’ best 
sums up Lamentations? 
Justify your choice with 
detailed reference to the 
poem. 

 

3. W/b 9 Sep 2013 
 
Poets’ and personas’ 

perspectives of 
war. 

As an independent enquirer, you: 

 WILL analyse the poets' viewpoints 
and purposes and weigh up whether 
they are effectively conveyed. 

 SHOULD show clear understanding 
and critical evaluation of the poets' 
purposes and viewpoints and how 
these are conveyed. 

 COULD engage closely, critically 
and sophisticatedly with the poets' 
ideas and attitudes and how these 
are conveyed. 

 Starter: Put war slogans into pro-war and anti-war categories. How is war justified or 
condemned in each case? OR watch the opening scene (the beach assault) of Saving 

Private Ryan and pose the question: is it sweet and honourable to die for your country? 
Main Activity: 1) First reading of poems to be studied; in groups, read through all five, incl. 
Lamentations, and decide whether each one glorifies or condemns war. Introduce terms: 
persona and perspective. How do the poets’ or personas’ perspectives on war come 
across? Focus on the use of language; students must provide quotations. 2) Introduce and 
teacher-modelling of ‘PEE on steroids!’ for writing about poetry: Point, Evidence, Explain & 
Expand, Language feature, Effect on reader, Extra quote (coz I’m awesome) + Link to 
elsewhere. 3) Pick three poems, one of which must be Lamentations, and write a paragraph 
(a half-page) on poets’ perspectives on war. 
Reflection: Is there such a thing as a ‘just’ war? 
Resources: Opening scene from Saving Private Ryan 
(http://www.youtube.com/watch?v=bwBkQy9CpS0); copies of Exposure, The Drum, 
Invasion, O What is that Sound and Lamentations.  
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Come up with a 
memorable mnemonic so 
that you will remember 
what to include in a 
paragraph about poetry. 

4. W/b 16 Sep 2013 
 
Whose voice do we 

hear in Invasion? 

As an independent enquirer, you: 

 WILL analyse how the poet’s voice is 
established and weigh up whether it 
is effectively conveyed to the reader. 

 SHOULD show clear understanding 
and critical evaluation of the poet’s 
voice and how it is conveyed in the 

In a number of candidates’ responses, the poet’s 
thoughts and feelings were given rather less 
importance than the poetic devices employed. 
 

 

Starter: In groups, students think of a working definition of voice, which we can then display. 
(Princeton University: “[voice] reminds us that a human being is behind the words of a 
poem”.)  
Main Activity: 1) Students pick a scenario and character from the hat; they then write for 

ten minutes as though they were the person in that scenario; share with class – can they 
guess the speaker and situation? How did they know? 2) Students read Invasion then 
answer questions: a) Whose voice do you hear in the poem? b) To whom is that speaker 

Whose voices do we hear 
in the other four poems 
(Lamentations, Exposure, 
The Drum and O What is 

that Sound)? Who might 
the intended reader be in 
each case? Write a 

http://www.youtube.com/watch?v=bwBkQy9CpS0


Dartmouth Academy English Department – Unit 3 (Writing about Poetry) 
 
Lesson 
 

Learning outcome (to include a 
PLT objective) 
Students will improve their ability to 
write about poetry as they: 
(The following differentiated outcomes equate 
to grades C, B & A) 

Levelled Learning Outcomes 
(referenced to the examiner’s comments 
from January 2012 & November 2012)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  

 
 

Home learning 

Reading and Speaking & 
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

poem. 

 COULD show confidence and flair 
when evaluating how the poet’s 
voice is conveyed in the text. 

talking? (Can students make an educated guess about the intended reader - did Hardi write 
this poem with GCSE English students in mind?) c) What is that speaker saying to the one 
who’s listening? 
Reflection: Groups identify and feedback on the poetic voice in the poems studied to date; 

provide evidence for comments and add to annotations. 
Resources: Students’ own copies of the poem; scenarios and hat. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

paragraph explaining the 
voice and reader for each 
poem (one each).  

5. W/b 16 Sep 2013 
 
To understand that 

poetic forms are 
determined by 
content, meter 
and/or 
organisation. 

As an independent enquirer, you: 

 WILL convincingly analyse the effect 
of different aspects of a poem’s form. 

 SHOULD analyse how meaning is 
conveyed through a poem’s form. 

 COULD analyse, with precision and 
sophistication, how aspects of a 
poem’s form contribute to its 
meaning. 

Weaker candidates failed to examine the 
language for significant images and their import 
in the story. Stronger ones talked intelligently 
about form and structure, while giving full 
attribution to imagery. 

Starter: Poetic forms Taboo cards; students take it in turns to pick a card, keep it hidden, 
and then describe what the poetic device is without saying the word itself. Once the others 
in the group have got the right answer, the pack of cards is passed to the next student and 
so on. 
Main Activity: 1) Focus on the title, The Drum – definitions, connotations and contexts? 2)  
Read-through of the poem, clapping according to meter – to what effect? How does the 
meter fit with the content of the poem? Introduce key terms: iambic tetrameter & 
pentameter, foot, meter, couplets, caesura and enjambment. 3) Students read Exposure 
aloud then compare form with The Drum.  
Reflection: Numbered Heads Together: how does a poem’s form help convey its theme? 
Resources: Poetic devices Taboo cards; students’ own copies of the poems. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Either: Why is The Drum 
often referred to as A 
Retort to Mordaunt’s ‘The 
Call’? Or: Are non-
standard poetic forms as 
effective as standard 
forms in getting a poem’s 
theme across? 

6. W/b 16 Sep 2013 
 
Rhyme and rhythm, 

form and structure 
in O What is that 
Sound. 

 

As a team worker, you: 

 WILL convincingly analyse the effect 
of different aspects of a poem’s form. 

 SHOULD analyse how meaning is 
conveyed through a poem’s form. 

 COULD analyse, with precision and 
sophistication, how aspects of a 
poem’s form contribute to its 
meaning. 

 Starter: Numbered Heads Together: groups come up with a working definition for ‘form’ and 
‘structure’. Are they the same thing? What is the difference between the two? 
Main Activity: 1) Give pairs of students a copy of O What is that Sound* – without the title - 
cut into strips; pairs put the poem into order. How did they work out the order? Did the use 
of rhyme help? Have they correctly put the ballad into its abab pattern? 2) Students identify 
and label features of the poem’s form; then identify the turning point in the poem (referring to 
definition of structure: the pattern of a poem’s turning). 3) In groups, argue for or against this 
statement and whether it applies to O What is that Sound: “a successful poem starts from 
one position and ends at a very different one”. 
Reflection: How does a poem’s form and structure contribute to its meaning? Students 
write their own paragraph (a half-page) in response to this question. Peer-assess 
paragraphs; add Post-Its to the wall. 
Resources: Copies of O What is that Sound cut into strips; students’ copies of O What is 

that Sound. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

 

7. W/b 23 Sep 2013 
 
To understand how 

poetic devices 
create mood in 
Exposure. 

As an independent enquirer, you: 

 WILL explore how the poet 
influences the way a reader may 
respond to the poem. 

 SHOULD understand and analyse 
different interpretations of the poem. 

 COULD show flair in developing your 
ideas and refer in detail to aspects of 
language, form and structure. 

Band 3 responses are ‘sound’ – they explain 
how the writer has used techniques to create 
effect, and support these points with specific 
examples.  
Band 4 responses are ‘thorough’ – 
understanding is more developed and the 
response is sustained and consistent.  
For Band 5, candidates need to demonstrate 
‘perceptive’ understanding across all three 
poems with well selected and discriminating use 
of evidence. 
 

[C]andidates tended to list the literary techniques 
employed, spotting examples of metaphors, 

Starter: (Howling wind MP3 as students enter) What does ‘exposure’ mean? Alternative 
interpretations? 
Main Activity: 1) Single Word Analysis Technique (SWAT) ‘mood’ words from the poem – 
what is/are the meaning(s) of the words? Encourage alternative interpretations. Single Line 
Analysis Technique (SLAT) the lines containing the single words – meaning(s) of the line? 
2) Read-through of Wilfred Owen’s Exposure – what is the mood of the poem? How do you 
know? 3) Student-led revisiting and modelling of ‘PEE on steroids!’ for writing about poetry: 
whole-class paragraph written exploring the ways that different poetic devices create mood 
in the poem. 4) Students write their own paragraph (a half-page) on how poetic devices 
create mood in Exposure. 
Reflection: Who or what is the real enemy in Exposure? 
Resources: Students’ own copies of poem; wind SFX MP3. 

Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Mark the exemplar poetry 
essays from Edexcel* 
using the marking criteria 
and justify the marks you 
award. 

*I have written to Edexcel 
to ask whether more 
recent (and higher 
graded) exemplars will 
replace the January 2012 
ones.  

* I don’t think it matters that they have 
already been introduced to O What is that 
Sound earlier; the task should still have its 
intended learning value. However, you may 
wish to exclude the poem from earlier 
activities if you want to preserve the element 
of surprise in this lesson. 

Update 

axis 

graphs 
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Lesson 
 

Learning outcome (to include a 
PLT objective) 
Students will improve their ability to 
write about poetry as they: 
(The following differentiated outcomes equate 
to grades C, B & A) 

Levelled Learning Outcomes 
(referenced to the examiner’s comments 
from January 2012 & November 2012)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  

 
 

Home learning 

Reading and Speaking & 
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

8. W/b 23 Sep 2013 
 
To understand how 
language is used to 
create imagery 
 

As an independent enquirer, you: 

 WILL explore the effects on the 
reader of particular words and styles 
of sentences. 

 SHOULD evaluate the effects on the 
reader of particular words and styles 
of sentences. 

 COULD analyse how the poet's 
language affects and manipulates 
readers. 

alliteration and rhyme schemes but not 
commenting on how or why these devices were 
used, or on the effects created. 

Starter: Poetic devices anagrams. 
Main Activity: 1) What do we mean by ‘imagery’? Match the images to specific words and 
lines in all five poems. As many concepts in poetry are abstract, how were students able to 
make the connections between the words and the pictures? That’s imagery! 2) Students 
sweep all five poems for other examples of poetic devices creating imagery. Identify 
examples, analyse how the words have made pictures and then evaluate their success. 3) 
Pick three poems, one of which must be Lamentations, and write a paragraph (a half-page) 

on how are poetic devices used to create imagery.     
Reflection: Peer-assess students’ paragraphs and clarify students’ understanding of poetic 
devices. 
Resources: Students’ own copies of poems; poetic devices anagrams sheet; picture 
sheets; tutorial video on how to write an effective plan. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Watch the ‘how to write a 
plan’ tutorial on the blog 
and then create your own 
detailed plan for the 
practice controlled 
assessment in lessons 9 
& 10.  

9. W/b 23 Sep 2013 
 
Practice GCSE 

controlled 
assessment 

As an independent enquirer, you: 

 WILL explore how the poet 
influences the way a reader may 
respond to the poem. 

 SHOULD understand and analyse 
different interpretations of the poem. 

 COULD show flair in developing your 
ideas and refer in detail to aspects of 
language, form and structure. 

The best responses… showed candidates 
engaging maturely and carefully with a range of 
different poems and often adding a personal 
comment about how the poem made them think 
and feel, and demonstrating impressive 
understanding of how language was 
manipulated for effect. 
 

Starter: Sit silently; put name and candidate number on papers/ Remind students that the 
poetry controlled assessment is worth 10% of their English GCSE.  
Main Activity: Complete CA in exam conditions. 
Reflection:  
Resources: Unit 3 poetry CA question; students’ own plans. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Think ahead to next 
week’s role-play lessons, 
in which you will devise a 
role-play based on one of 
the poems, and carefully 
choose the right poem to 
interpret. 

10. W/b 30 Sep 2013 
 
Practice GCSE 

controlled 
assessment 

As an independent enquirer, you: 

 WILL explore how the poet 
influences the way a reader may 
respond to the poem. 

 SHOULD understand and analyse 
different interpretations of the poem. 

 COULD show flair in developing your 
ideas and refer in detail to aspects of 
language, form and structure. 

Starter: Sit silently; put name and candidate number on papers/ Remind students that the 
poetry controlled assessment is worth 10% of their English GCSE.  
Main Activity: Complete CA in exam conditions. 
Reflection:  
Resources: Unit 3 poetry CA question; students’ own plans. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Evaluate your practice 
CA response and identify 
what you would do next 
time to make it even 
better. 

11. W/b 30 Sep 2013 
 
Understanding how to 

write about poetry 
better and doing 
something about 
it! 

As a reflective learner, you: 

 WILL use the teacher’s feedback to 
identify areas for improvement 

 SHOULD take responsibility for 
working together with students to 
improve areas of weakness 

 COULD explain how today’s work 
can help you write a better poetry 
essay 

The use of ‘Point, Evidence, Explanation’ 
is helpful in allowing candidates to structure their 
writing, but as noted in the previous report, for 
students working in Band 5, there is a need to 
show perceptive and discriminating analysis, 
and for this purpose a fully conceptualised 
response is necessary, rather than a more 
mechanical PEE process. 

Starter: Feedback and target-setting based on practice CAs written in the previous lesson. 
Main Activity: 1) Students identify the most immediate areas for improvement and work 
together in groups to work through, practise and improve these areas. Groups will probably 
be grouped under the following headings: structuring paragraphs; using relevant quotations; 
developing your answers; understanding the poems, etc. Groups should be largely student-
led and there should be opportunities for practising the relevant skills. 2) Students move to 
the next category according to their individual needs. In both 1) and 2), students that have 
‘hit’ each one to a satisfactory level in their practice CA, should seek to extend and improve 
their skills in areas of their choice, e.g. embedding relevant quotations more effectively in 
their answers, etc. 
Reflection: Do you understand what will make your script better? In pairs, Student A shares 
it with Student B, who in turn paraphrases what has been said; Student A will correct any 
misunderstandings. Swap and repeat.    
Resources: Students’ practice CAs (marked) from the last lesson. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Update your plan with 
notes and reminders on 
your target(s) for 
improvement. 
 
Students should now 
have decided on the two 
poems they feel most 
confident writing about in 
addition to the 
compulsory 
Lamentations. 
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axis 
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Learning outcome (to include a 
PLT objective) 
Students will improve their ability to 
write about poetry as they: 
(The following differentiated outcomes equate 
to grades C, B & A) 

Levelled Learning Outcomes 
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Home learning 

Reading and Speaking & 
Listening Assessment 
Objectives 

Writing Assessment 
Objectives 

12. W/b 30 Sep 2013 
 
Preparation for role-

play 
 

 
 
 
 
 
As a creative thinker, you: 

 WILL use appropriate language and 
effective gesture and movement. 

 SHOULD use a range of carefully 
selected verbal and non-verbal 
techniques. 

 COULD make insightful choices of 
dramatic approaches. 

‘Interpretation’ is a notably high-grade 
assessment objective, and creating some form 
of text presentation is a valuable means to that 
end. When poems are performed, the attention 
to pace, tone, feeling, movement and so on 
engages students both intellectually and 
personally. And the poem is re-created, rather 
than simply decoded. The text becomes a 
stimulus, and the reader explores it with both 
eye and ear.  

Starter: Peer-assess exemplar role-play video using marking criteria 
Main Activity: 1) Individually, in pairs or small groups, students will devise a role-play 
based on one of the poems; they should already have the poem they wish to interpret as it 
was set as a home learning task in lesson 9. How they interpret the poem is open to them. 
2) Practise drama performance for next lesson. 
Reflection: Self-evaluation of individual/group rehearsal. 
Resources: Stimulus material on the English blog; GCSE Speaking and Listening marking 

criteria; Exemplar speaking and listening DVD. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Learn lines and actions 
for speaking and listening 
performance in next 
lesson. 

13. W/b 7 Oct 2013 
 
Assessed Speaking 

and Listening: 
role-play 

Starter: Set individual target using success criteria /differentiated learning objectives. 
Main Activity: Groups perform their role-play. 
Reflection: Self-assessment using individual learning target at start of lesson. 
Resources: Students’ mock scripts (marked) from the last lesson; resources for 
punctuation, sentence variety, etc., if needed within the groups. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Assess videos of 
performances on the 
blog. 

14. W/b 7 Oct 2013 
 
We know how to write 

about poetry – and 
we’ll show you! 

As an effective participant, you: 

 WILL understand how to effectively 
construct paragraphs about poetry. 

 SHOULD learn how to develop the 
points you make in extended PEE 
paragraphs. 

 COULD learn how to make links 
within and between the poems. 

 Starter: In small groups, students plan, prepare and practise a demonstration on how to 
write a ‘PEE on steroids!’ paragraph about an aspect of a poem, e.g. in each group, one 
student could write a paragraph on the board while one narrates what is happening and then 
one could take questions from the floor. 
Main Activity: Group demonstrations to the class; to be peer-assessed and top three 
groups win a prize (awarded by an independent panel of judges). 
Reflection: Do you learn more by watching the students’ demonstrations or by giving your 
own? 
Resources: Students’ own copies of the poems; stationery as required. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Create a video log on 
how to write about poetry. 
Due lesson 18. (It must 
be uploaded to the 
English Dept’s YouTube 
account.) 

15. W/b 7 Oct 2013 
 
Making plans for the 

controlled 
assessment 

As an independent enquirer, you: 

 WILL mind map your ideas, without 
worrying about their order yet. 

 SHOULD order the relevant ideas by 
numbering them in the order in which 
you will write the essay. 

 COULD gather evidence and short 
quotations. 

 Starter: Poetic devices Taboo cards. 
Main Activity: Students write their plans for the controlled assessment in the remaining two 
lessons of the scheme of learning. 
Reflection: What are the DOs and DON’Ts of writing about poetry? 
Resources: Students’ own copies of the poems. 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

Finish the plan for the 
CA. 

16. W/b 14 Oct 2013 
 
Unit 3 poetry 

controlled 
assessment 

 

As an independent enquirer, you: 

 WILL explore how the poet 
influences the way a reader may 
respond to the poem. 

 SHOULD understand and analyse 
different interpretations of the poem. 

 COULD show flair in developing your 
ideas and refer in detail to aspects of 
language, form and structure. 

 Starter: Sit silently; put name and candidate number on papers/ Remind students that the 
poetry controlled assessment is worth 10% of their English GCSE.  
Main Activity: Complete CA in exam conditions. 
Reflection:  
Resources: Unit 3 poetry CA question; students’ own plans 
Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall. . Remind students to practise for the recital.

 

17. W/b 14 Oct 2013 
 
Unit 3 poetry 

controlled 
assessment 

As an independent enquirer, you: 

 WILL explore how the poet 
influences the way a reader may 
respond to the poem. 

 SHOULD understand and analyse 

Starter: Sit silently; put name and candidate number on papers/ Remind students that the 
poetry controlled assessment is worth 10% of their English GCSE.  
Main Activity: Complete CA in exam conditions. 
Reflection:  
Resources: Unit 3 poetry CA question; students’ own plans. 

Evaluation of the course 
and your CA and S & L 
performances 
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write about poetry as they: 
(The following differentiated outcomes equate 
to grades C, B & A) 

Levelled Learning Outcomes 
(referenced to the examiner’s comments 
from January 2012 & November 2012)  

Differentiated Learning Activities (to include tasks that develop students’ 
independent learning skills (Kagan structure, peer- and self-assessment 
activities and timed tasks)  

 
 

Home learning 
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Listening Assessment 
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different interpretations of the poem. 

 COULD show flair in developing your 
ideas and refer in detail to aspects of 
language, form and structure. 

Encourage students to add personal responses (thoughts, ideas and questions) on 
Post-Its to poetry thinking wall.  Remind students to practise for the recital.

18. W/b 14 Oct 2013 
 
Year 11 Poetry Recital 

Competition 

As a creative thinker, you: 

 WILL use non-verbal features to add 
to the impact of your recital. 

 SHOULD adapt and shape your 
voice and non-verbal techniques to 
make your recital more effective.  

 COULD use a sophisticated 
repertoire of strategies to make your 
recital engaging and enthralling for 
your audience. 

   

 

Year 11 Poetry Recital Competition in the 
hall. Prize-giving ceremony at the end. 


